
 
Chapter 4 

Creolized Dance Music 
 Text: Robin Moore 

Instructor’s Manual: Sarah J. Bartolome 
 

 
All activities are keyed as follows:  
AA = All ages  
E = Elementary (particularly grades 3–6)  
S = Secondary (middle school and high school, grades 7–12)  
C/U = College and university  

  
 
 
Chapter 4 Vocabulary 
 
merengue, merengue típico, güira, marímbula, tambora, paseo, cuerpo, jaleo, 
apambichao, son, verso, canto, montuno, tres, tresero, martillo, bongsero, timbales, 
socialism, Cold War, plena, panderetas, panderos, seguidor, segunda, requinto, soneos, 
salsa, salsa dura, cáscara, salsa romántica, salsa monga, timba 
 

 
 
 
Exploring Traditional and Commercial Merengue (AA) 
 
Compare a traditional merengue with a commercially recorded merengue.  
 

1. Watch the video of La India Canela performing merengue típico, available at 
http://www.folkways.si.edu/explore_folkways/video_caribbean.aspx. 

2. Have students identify the instruments they see and hear. 
3. Have students also watch the video of Johnny Ventura performing “Merenguero 

Hasta la Tambora,” available on YouTube at 
http://www.youtube.com/watch?v=7XzINu2ee4A.  

4. Compare the two merengues. Draw students’ attention to differences in 
instrumentation and the commercialization of the latter performance.  

 
 

 
 
Exploring Merengue through Dance (AA) 
 
Learn the simple merengue dance movement.  
 

http://www.youtube.com/watch?v=7XzINu2ee4A


1. Search on YouTube for an instructive video if you are not familiar with the basic 
step-together movement associated with merengue. One such video is available at 
http://www.youtube.com/watch?v=on4V1KN_Iuw. 

2. Either teach the students yourself or learn with them as you watch the video. 
3. Dance along to a recording of merengue, either in lines or in pairs as students are 

comfortable. 
 
 

 
 
Exploring Merengue: Form (A) 
 

1. Listen to a recording of a merengue. Suggested recording: “Caña Brava” by Caña 
Brava, available through iTunes 

2. Have students work out the form, identifying the paseo, the cuerpo, and the jaleo. 
3. Identify the verse and call-and-response sections. 
4. Compare with other strophic and call-and-response songs the students know. 

 
 

 
 
Exploring Merengue: The Accordion (E, S) 
 
Have students conduct a research project on the accordion. 
 

1. Ask students to search the library and the Internet to compile information, 
recordings, and pictures of different types of accordions.  

2. Have the class put together a list of all the types of accordions discovered. 
3. Create a list of similarities and differences among types of accordions. 
4. Highlight the use of the button accordion in merengue típico and listen to CD 

track 10. Other suggested recordings are “Las Siete Pasadas” and “Cuando Yo Me 
Muera” from Merengue Típico from the Dominican Republic by La India Canela, 
available through iTunes. 

5. Ask the students what other kinds of music feature accordion (consider polka, 
conjunto, tango, klezmer, zydeco). 

6. Play examples of accordion in popular music. 
 
  Suggested recordings (available through iTunes unless otherwise noted): 
 
  “We Want a Rock” from Flood by They Might Be Giants  
 

“Polkarama” from Straight Outta Lynwood by Weird Al Yankovic 
 

“Polka Power” from Running with Scissors by Weird Al Yankovic 
 

“The Wall Part 2” by Polka Floyd, available at www.polkafloyd.com 

http://www.youtube.com/watch?v=on4V1KN_Iuw


 
 

 
 

Exploring Merengue: Play Along (AA) 
 
1. Learn the basic merengue rhythmic patterns presented in Figures 4.2 and 4.3 

on page 87.  
2. Use CD track 9, which highlights the merengue rhythms, to aid in student 

learning. 
3. Play track 10, “Love of Colors,” and play along using the patterns learned. 
4. As an extension, have students search the Internet for information on Kinito 

Méndez, composer and performer of this listening example. 
 

 
 
 

Exploring Merengue over Time (AA) 
 

• Watch the video of merengue group La India Canela discussing the way 
merengue has changed over time. Available at 
http://www.folkways.si.edu/explore_folkways/video_caribbean.aspx 
 

• Discuss musical evolution and the concept of making music relevant to the lives 
of modern listeners while still maintaining a connection to the past.  
 
 
 
 

Exploring Cuban Son: Form (AA) 
 

• Listen to an example of roots son music and identify the verso/canto and montuno 
sections of the son. Suggested recording: “Presente Dice el Guaguancó” by 
Septeto Habanero, available through iTunes 
 

• Compare with the form of the merengue studied previously, relating canto and 
paseo and montuno and jaleo. 
 
 
 
 

Exploring Salsa through Dance (AA) 
 

1. Do a search on YouTube and find an instructional video on salsa dancing. One 
such video can be found at http://www.youtube.com/watch?v=ku4m823r3RY.  

http://www.folkways.si.edu/explore_folkways/video_caribbean.aspx
http://www.youtube.com/watch?v=ku4m823r3RY


2. Either learn the dance and teach the students yourself or watch the video with 
your students and learn together. 

3. Dance along to CD track 16, “Anacaona,” performed by the Fania All Stars in 
1971. 

 
 

 
 
Exploring Cuban Son: Listening (AA) 
 

1. Listen to the suggested examples of early Cuban son, field hollers, and the blues 
suggested below. 

2. Compare instrumentation, mood, subject matter, and date of recording. 
3. Identify common elements across the three genres. 
4. Use the following questions to guide student listening and stimulate discussion: 

• What instruments to do you hear? 
• What is the mood of this piece? 
• What is this song about? 
• Are there any features that are similar across these genres? 
• How do these examples sound the same? 
• How do these examples sound different? 

 
Suggested Recording of Early Cuban Son 
“Nengón” from the Ahora Sí Llegó el Changüí, available through iTunes 
 
Suggested Recordings of Field Hollers 
“Track-Laying Holler” from Field Recordings, Volume 13, available through iTunes 
 
“Steel-Laying Holler” from Field Recordings, Volume 2, available through iTunes 
 
“Holler” from Field Recordings, Volume 15, 1941–1942, available through iTunes 
 
Suggested Recordings of Classic Blues 
“St. Louis Blues” from Baby, Won’t You Please Come Home? by Bessie Smith, 
available through iTunes 
 
“Train Fare Home Blues” from The Anthology: 1947–1972 by Muddy Waters, 
available through iTunes 
 
“The Thrill Is Gone,” performed by B. B. King, from The Blues of Mississippi, 
available through iTunes 

 
 

 
 
Exploring Cuban Son: Playing 



 
Using the notation in Figure 4.8 on page 94, have students re-create this simple 

harmonic progression. 
 

1. Distribute a tone bell or boomwhacker to each student, creating the three chords 
used in this progression: G (I), C (IV), and D (V).  

2. Group students together based on their chord. For example, give two students a G 
instrument, two students a B instrument, and two students a D instrument and 
have them sit together as a G (or I) chord. 

3. Practice playing the progression slowly, allowing each chord to strike their 
instrument on the quarter-note beat: I  I  IV  IV  V  V  IV  IV. 

4. Have all students clap the rhythm of the tres pattern from notation on the board, 
drawing their attention to the off-beat pattern. 

5. Have all students clap the pattern while chanting the letter names that go along 
with the rhythm. 

6. Have several students play the pattern slowly on Orff instruments while the rest of 
the class claps and chants the letters. 

7. Add the two parts together, first layering in the harmonic accompaniment and 
then adding the tres part on xylophone. 

8. Have all students clap the clave pattern while chanting the numbers (1 & 2 & 3 & 
4 & 5 & 6 & 7 & 8 &). Claps will be on the boldfaced/italicized numbers. It may 
help to write the numbers on the board and circle those that get a clap. 

9. Select a few students to perform this pattern on claves while the rest of the class 
claps and chants the numbers. 

10. Add all three parts together, layering in the harmonic accompaniment, then the 
claves, and then the tres pattern on xylophones. 

11. Repeat several times until each student has had an opportunity to try each part. 
12. You may also try to re-create the alternate tres montuno pattern in Figure 4.9. 
 

 
 
 
 
 
 
 
 
 
 

 
 
 
 

 


