
Chapter Four
E pluribus unum

________________________________________________________________________
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The Power of Words

Study Tchaikovsky’s “Peter and the Wolf” with your students looking at how the text and
music are related. Observe how the story and action is pre-told through the spoken word
and then reflected musically. 

Now, listen to Copland’s “A Lincoln Portrait”. What is the relationship of the text to the
music? Is it similar to “Peter and the Wolf” or do the words and music relate in new
ways? How would you describe the relationship? 

To find out more about Aaron Copland and his music see:
http://www.coplandhouse.org (last accessed 1/05)
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Inclusiveness of Thoughts

Find a recording of “God Save the King” and play it for students. What is it about? Write
down the text. Now listen to a recording of “My Country ‘Tis of Thee”. How is the
sentiment of this song different? Think carefully about the words. Do they reflect
identity, diversity or unity and why? Do they see themselves reflected in the words of this
song?

With your students, rewrite the lyrics to be inclusive of the experiences of more
Americans. What ideas do your students think need to be reflected?

http://www.coplandhouse.org/
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Word Pictures

Bruce Springsteen was influenced by the songs of Woody Guthrie. Guthrie’s songs told
stories of real people and their lives. “My Hometown” reflects Springsteen’s ideas along
this same line. Listen to Guthrie’s “I Ain’t Got No Home” CD Track 21. What are the
word pictures that Guthrie conveys? This song was written during the depression, but
those who have seen or experienced homelessness in cities know there are strong
parallels. Have the students write down the lyrics and think about modern images in their
community which could illustrate the song. Using digital technology if possible, seek
permission and take pictures to depict the images in the song. Then, put together a
powerpoint presentation with your pictures and lyrics. Add in a recording of your
students singing.

Do the same process using Springsteen’s song. Do the images need to change? How does
the poetry of each song contribute to the creation of image?

For more information on Springsteen see:
http://www.brucespringsteen.net (last accessed 1/05)
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I Ain’t Got No Home

Listen once more to Woody Guthrie sing “I Aint Got No Home” CD Track 21, then
watch Bruce Springsteen sing it on the video “A Vision Shared: A Tribute to Woody
Guthrie and Leadbelly”. Describe the musical differences and why they exist.
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http://www.brucespringsteen.net/
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Barb’ra Allen

Barb’ra Allen is a ballad which tells a story. These songs are similar to playing telephone
in that over time, changes occur. Search the internet for versions of the lyrics. It is
believed that over 90 versions may exist. Look for the ways in which the lyrics have
changed. What is the basic story? How did the lyrics change to make it less Scottish and
more American? 

When you have done this, return to your analysis of “God Save the King” and “My
Country ‘Tis of Thee”. How does the change from English to American parallel Barb’ra
Allen and where does it differ?
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Caverns and U.S. Highball

Compare “Caverns”, CD Track 31 with “U.S. Highball” CD Track 16. Both are
American musical compositions but both challenge the ears. What do you hear in each
composition that sounds American? What other “sounds” do you hear? How have the
composers used the “other” sounds (melodic, rhythmic, timbres, etc.)?
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Tradition versus Innovation

After completing Activity 4.5 on p. 79 to investigate the Native American Stomp Dance
and listen to its music, listen to Nakai and Dabney’s “Stomp Dance” CD Track 32.
Reyes, the author, tells us that the composers did not intend to replicate the Native
American music in their work. Discuss, then, how their use of the title “Stomp Dance”
honors and/or conflicts with the traditional work.

Return to Jimi Hendrix’s “Star Spangled Banner”. Listen to an original version of the
National Anthem and then play Hendrix’s piece. How does Hendrix honor and/or create
conflict by using the same title?
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Bernstein and West Side Story

Leonard Bernstein highlighted the blending of musical traditions into the American
musical scene when he created “West Side Story”. The story of this musical depicts the
struggle of America to deal with identity, diversity and unity. Watch the video of the
movie with students. The scene at the dance portrays the tension between the Puerto
Rican gang (Sharks) and the White American gang (Jets) which is manifested in a
mambo dance competition. With your students, observe the dance steps and other
characteristics which distinguish the two groups. 

“America” is set on the rooftop of an apartment building in New York City. It is a song
which celebrates the benefits of coming to live in America at the same time that it
challenges the struggles which immigrants can find. Listen carefully to the “dialogue of
insults” which takes place, from the very start of the song. Rent the movie and show the
song in context.  (MGM 1005613, 1961)
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A Tribute to Leadbelly

American music has been shown to have many voices. Huddie Leadbetter, or Leadbelly
as he was known, was a prolific voice of African American folk music in the same way
that Woody Guthrie was a voice of White American folk music. Watch Sweet Honey in
the Rock sing “Sylvie” on “A Vision Shared: A Tribute to Woody Guthrie and
Leadbelly”. Listen to their sound and watch how the song is performed. Then, watch Pete
Seeger and Arlo Guthrie perform another of Leadbelly’s songs “Alabama Bound” on the
same video. How do the two performances differ? 

(10) S, C/U
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12-Bar Blues

Introduce your students to the pattern of the 12-bar blues shown on the chart below.
Choose a piece of blues by B.B. King. Tap four counts in each chord symbol box as you
listen to the recording and observe when the sound of the chord changes. Identify the key
of the recording and then select the notes needed to play the root of the I, IV and V
chords in that key. For keyboard players, C major is a suitable placement of the
progression, where I = C, IV = F, and V = G.  For guitarists, D major may be easiest,
where I = D, IV = G, and V = A.  Start by having students play four counts on the note
which corresponds to the chord symbol on the box chart to familiarize them with the
pattern of the chord changes. Next, allow them to alter the rhythm that they play, being
careful to count boxes so that they change chords in the correct places. If possible, add
the other notes of the chords in for them to improvise on.

Listen to the word structure of the blues. There are three lines of text with the first and
second being the same. Have students write a verse of the blues. The topic should be
some type of problem. Practice speaking the text in time with the chord changes. Invite
students to perform their blues.

Use the chord chart to help guide students.

(11) AA
Page 88
Balancing Jazz

Find a recording of Charlie Parker’s “Hot House” to play for your students (Delta Music,
LC 8259, 1991). As they listen, ask them to comment on the music, playing style,
instruments and other musical components. On the board, make three columns: identity,
diversity and unity. For each comment, place it in at least one column with students being
asked to justify why they would put it their. Differing opinions may result in the
placement of an idea in more than one column. How do the three columns balance? Are
there more ideas in one or are they spread across all three? What does that say about this
music? Listen again once you have placed the comments, and see if there is further
discussion about the ideas.
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