
Preface

 We have developed this brief second edition of Introduction to Global 
Politics with an increasingly interdependent world in mind. The 
word globalization has become so overplayed that it has not retained 

much of its original force. And yet there is no unifying topic more important 
than globalization, no political trend of the same magnitude. Even our ev-
eryday decisions—those as seemingly trivial and isolated as what food to eat, 
what clothes to wear, what books to read, or what movies to see—affect the 
quality of life of people around us and in distant countries. Meanwhile, deci-
sions made around the world affect our daily life.

Not only is the world changing, becoming more complex and inter-
connected than ever before, but the nature of this course is also evolving. 
No matter what it’s called—international relations, world politics, or global 
 politics—the course has transformed in recent years, asking us to examine 
not only relations among countries but a broader context of global events and 
issues. In this book, we therefore take a global approach that fosters an aware-
ness of and appreciation for a variety of worldviews. To quote the French writer 
Marcel Proust, we believe that “the real voyage of discovery consists not in 
seeking new landscapes but in having new eyes.”

Like the comprehensive edition of Introduction to Global Politics, this brief 
second edition offers: 

• balanced coverage of the major theoretical perspectives of international 
relations,

• a thorough examination of global actors, and
• an engaging introduction to global issues such as political economy, con-

fl ict, and human rights. 

This brief text leads students beyond their existing understanding of global 
politics and invites them to examine the world by applying foundational con-
cepts to historical and contemporary events, issues, and headlines. We have 
combined essential concepts with classic and current research, learning aids, 
and examples that students can relate to. In so doing, we offer a text that encour-
ages the development of critical thinking and imagination that students can 
take with them as they continue their studies and explore careers. 

A GLOBAL APPROACH
So what does it mean to take a “global” view of world politics? By this, we mean 
two things: First, this book brings together academics from around the world, 
drawing from a diversity of thought unmatched by other textbooks. Despite 
the range of views represented here, all of the contributors teach international 
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relations courses, and we agree on emphasizing the challenges we all face as 
members of a global community. This book thus introduces students not only to 
the diversity of thinking in our fi eld, but to its common elements.

Second, we discuss in some detail the various critical actors in global 
politics. We explore the role of individual nation-states as well as interna-
tional institutions such as the United Nations, the European Union, and crit-
ically important economic institutions, including the World Bank Group and 
the World Trade Organization. We carefully assess how different groups and 
individuals have shaped these global institutions, holding different views 
on how best to govern this world of nearly 200 independent nation-states. 
We also explore the growing number and signifi cance of nongovernmen-
tal actors, both multinational corporations such as Nike and McDonald’s 
and nongovernmental organizations such as Oxfam and Doctors Without 
Borders. 

This text will introduce students to the mainstream theoretical traditions 
of realism and liberalism and to critical approaches that are often left out of 
other texts, including constructivism, Marxism, feminism, and utopianism 
(Chapter 3). Our goal is to introduce students to all relevant voices so they 
can make an informed choice about how best to both explain and understand 
our world. We clearly lay out important theories so that they illuminate the 
actors and issues we discuss, rather than cloud them in further mystery. In 
short, we hope these pages will help each student develop a more informed 
worldview.

LEARNING GOALS
An important assumption of this text is that theory matters. Every individual 
sees the world through theories and uses them to organize, evaluate, and criti-
cally review contending positions in controversial policy areas. Unfortunately, 
many people take positions that lack supporting evidence; they accept a state-
ment or position as true or valid because it fi ts with their beliefs or reinforces 
what they believe to be true.

After completing a course using this text, students will know more about 
the global system, the most important global actors, and the issues that shape 
the priorities and behavior of states and other actors in that system. This 
text encourages students to approach global politics in an informed, well- 
reasoned, and theoretically grounded manner. Overall, the chapters in this 
brief edition support four core learning objectives:

1. To develop a comprehensive understanding of the various theoretical 
traditions in global politics and the roles they play.

2. To understand the relationship between theory and policymaking or 
problem solving in global politics. 
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3. To appreciate the diversity of worldviews and theoretical assumptions 
that might inform political situations. 

4.  To develop an understanding of the global system and thereby increase 
the capacity to act or participate at various levels within it. 

In this edition, at the beginning of each chapter we identify specifi c learning 
objectives that stem from these overarching goals. The review questions at the 
end of the chapter check that students have met the learning objectives.

    REVIEW QUESTIONS 
    1.    How does the Melian dialogue (see Case Study 3.1) 

represent key concepts such as self-interest, the balance 
of power, alliances, capabilities, empires, and justice?   

   2.    Is realism anything more than the ideology of powerful, 
satisfied states?   

   3.    How would a realist explain the war on terrorism?   
   4.    Can realism help us to understand the globalization of 

world politics?   
   5.    Should liberal states promote their values abroad? Is force 

a legitimate instrument in securing this goal?   
   6.    Are democratic-peace theorists right, but for the wrong 

reasons?   
   7.    Are liberal values and institutions in the contemporary 

international system as deeply embedded as neoliberals 
claim?   

   8.    Why have alternative theoretical approaches to realism 
become more popular in recent years?   

   9.    How would you explain the continuing vitality of Marxist 
thought in a post–Cold War world?   

   10.    How did Lenin’s approach to international relations differ 
from that of Marx?   

   11.    What is Wallerstein’s notion of a semiperiphery? Why 
might it be useful?   

   12.    What is the core concept of constructivism?   
   13.    What do you think are the core issues for the study of 

global change, and how does constructivism help you 
address those issues? Alternatively, how does a construc-
tivist framework help you identify new issues that you had 
not previously considered?   

   14.    Feminists define gender as a social construction. What 
does this mean? What kinds of questions does interna-
tional relations feminism try to answer using gender as a 
category of analysis?   

   15.    Which variant of feminist theory, or any combination of 
them, seems to capture most accurately what Enloe calls 
“gender makes the world go around”?          

ORGANIZATION
This brief edition includes ten chapters that are organized and color-coded 
into three parts: 

Foundations of Global Politics 
Covers the basic concepts, history, and theories of global politics. 

Global Actors
Introduces the main actors on the world stage—from states, to intergovern-
mental organizations, to transnational actors and nongovernmental agencies. 

Global Issues
Focuses on issues of crucial importance to the security and prosperity of the 
people in the world. 

Each chapter provides essential information and presents case studies 
and worldview questions that encourage students to think about issues from 
contending perspectives.

 LEARNING 
OBJECTIVES 
  After reading and discussing 
this chapter, you should be 
able to: 

 dna ”yroeht“ mret eht enifeD   
give examples.  

 snigiro lacirotsih eht ebircseD  
of the realist, liberal, Marxist, 
constructivist, and feminist 

  .thguoht fo sloohcs

 evif eht fo stsiroeht yek emaN  
  .thguoht fo sloohcs

 gnoma noitaler eht nialpxE  
the levels of analysis and the 
different variants of the five 

  .thguoht fo sloohcs

 dna stifeneb eht nialpxE  
shortcomings of the different 
variants of the five schools of 
thought for the study of inter-
national relations.    
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FEATURES
The development of critical-thinking skills is an important element of the 
course. Every chapter provides several active-learning features:

• Theory in Practice—These boxes examine real-world scenarios 
using a variety of theoretical lenses, demonstrating the explanatory 
power of theories in global politics.

• Case Studies—For a more in-depth analysis of a subject, students 
can turn to these boxed essays that delve into world events. Each 
Case Study box concludes with a set of discussion questions. 

• What’s Your Worldview?—These short, critical-thinking questions 
in every chapter challenge students to develop their own, more 
well-informed ideas about global actors and issues. 

• Thinking About Global Politics—This feature at the end of each 
chapter presents in-class activities dealing with real-world politi-
cal issues. These activities give students the opportunity to develop 
their critical-thinking skills and apply what they have learned. Each 
activity includes follow-up questions or writing prompts.

• Engaging with the World (New)—These new short pieces at the end of 
each chapter highlight opportunities for students to get involved with 
organizations working for positive change in the world. 

Every part of this text has been developed with today’s college student 
in mind. The book includes a number of integrated study aids—such as lists 
of key terms and review questions—all of which help students read and 
retain important information while extending their learning experience. 
Opposing quotations open every chapter, setting up one possible debate for 
students to consider while reading. At the end of every chapter, rather than 
simply summarizing the contents for students, we provide a conclusion that 
requires students to analyze the various topics and themes of 
the chapter a bit more critically, placing everything they have 
learned into a broader context across chapters. Students need 
to acquire strong critical-thinking skills; they need to learn 
how to make connections among real-world events they hear 
about in the news and the ideas they learn about in class—
and it is with these goals in mind that we have developed this 
edition.

Here is one last point with regard to pedagogical fea-
tures: The photos and fi gures have been carefully selected 
to support critical thinking as well; not only do we pres-
ent a number of maps that offer unique global perspec-
tives on historic events and modern world trends, but we 

 The Challenge 
 Until recently, it has been conven-
tional for human rights treaties to be 
cast in language that assumes that 
the rights bearer is a man and the 
head of a household. Many feminists 
argue that this convention reflects 
more than an old-fashioned turn of 
phrase. The classic political and civil 
rights (freedom of speech, associa-
tion, from arbitrary arrest, etc.) 
assume that the rights bearer will be 
living, or would wish to live, a life of 
active citizenship, but, until very re-
cently, such a life was denied to 
nearly all women in nearly all cul-
tures. Instead of this public life, 
women were limited to the private 
sphere and subjected to the arbitrary 
and capricious power of the male 
head of the household. It is only very 
recently in the Western liberal de-
mocracies that women have been 
able to vote, to stand for office, or to 
own property in their own name, and 
issues such as the criminalization of 
rape in marriage and the effective 
prevention of domestic violence 
against women are still controversial. 
The situation is even worse in some 
non-Western polities. It could be that 
a genuinely gender-neutral account 
of human rights is possible, but some 
radical feminists argue that an alto-
gether different kind of thinking is 
required (see Mackinnon 1993). 

 Options 
 Both cultural critics and feminists 
argue, convincingly, that the model 
of a rights bearer inherent in the 
contemporary international human 
rights regime is based on the expe-
riences of Western men. Agreement 
collapses, however, when the impli-
cations of this common position are 
explored. Liberal feminists wish to 
see the rights of men extended to 
women, whereas radical feminists 
wish to promote a new model of 

what it is to be human that privileges 
neither men nor women. Most cul-
tural critics, on the other hand, wish 
to preserve inherited status and 
power differences based on gender. 

 Application 
 The contradictions here are sharp-
est when it comes to relations be-
tween the world of Islam and the 
human rights regime, largely be-
cause relations between Islam and 
the West are so fraught on other 
grounds that all differences are 
magnified. Radical or traditional Is-
lamists argue for conventional 
gender roles, support quite severe 
restrictions on the freedom of 
women, and promote the compul-
sory wearing of restrictive clothing 
such as the niqab or the burqa. 
Many of these petty restrictions 
have no basis in the Koran or the 
sayings of the Prophet and can 
simply be understood as methods of 
preserving male dominance—al-
though it should be said that they 
are often accepted by Muslim 
women as ways of asserting their 
identity. More serious for the human 
rights regime are those verses of the 
Koran that unambiguously deny 
gender equality. It is often, and truly, 
said that the Koran’s attitude toward 
the status of women was in advance 
of much contemporary seventh-cen-
tury thought—including Christian 
and Jewish thought of the age—but 
it remains the case that, for exam-
ple, in a sharia court the evidence of 
a woman is worth less than that of a 
man, and sexual intercourse outside 
marriage is  punishable for a woman 
even in the case of rape. The other 
Abrahamic religions continue to 
 preserve misogynist vestiges, but 
 mainstream Christian and Jewish 
theologians have reinterpreted 
those aspects of their traditions that 
radically disadvantage women. 

Given the importance attached to 
the literal text of the Koran, this rein-
terpretation will prove more difficult 
for Muslims, although many Islamic 
thinkers discuss women's rights. 
The role of women under Islam will 
be a continuing problem for the in-
ternational human rights regime as it 
attempts to divest itself of its West-
ern Judeo-Christian heritage and 
adopt a more inclusive framework. It 
will, of course, be an even bigger 
problem for those women who live in 
oppressive Muslim regimes. 

 For Discussion 
    1.    Should local cultural standards 

outweigh externally derived 
norms?   

   2.    The rights of women all over the 
world, including in many OECD 
countries, are at risk. To what 
extent is the focus on women in 
Islamic societies justified?   

   3.    Are certain human rights not 
“universal”?     

 Gendered Perspective on Human Rights 

 T H E O R Y  I N  P R A C T I C E 

         A global press and the Internet have 
made local and national decisions the 
concern of communities across the 
globe. Indonesian Muslim students 
protest the French decision to ban 
Muslim headscarves and other 
religious clothing in public schools.  

 INTRODUCTION 
 In a world of finite resources, restraint and cooperation 
on the part of individuals and nation-states might be the 
only means of maintaining and promoting the delicate 
balance and unity of the world's ecosystem. This activity 
will enable you to judge the value of cooperation in serv-
ing human needs and the validity of unrestrained self-
interest in an interdependent world. 

 SCENARIO I: THE PROBLEM OF 
THE COMMONS I 
 Once there was a small pasture held in common by a 
village of cattle herdsmen. Being rational beings, free, 
and shrewd, they each sought to maximize their gains 
from pasturing their animals on the commons. Currently, 
each herdsman has two animals grazing on the 
commons. 

 One day, herdsman Smith began to think about in-
creasing the number of animals he had grazing on the 
commons from two to three. Should he? 

 Discussion Questions I 
    1.    What does the problem of the commons have to do 

with you?   
   2.    Are you ever confronted with problems similar to the 

ones faced by Smith? If so, what considerations do 
you make?   

   3.    Is your community, nation-state, or world faced with 
problems similar to the one faced by the village?   

   4.    What is the difference between self or national inter-
est and human interest? Give examples.   

   5.    What is the purpose of understanding "The Problem 
of the Commons"?     

 SCENARIO II: THE PROBLEM OF 
THE COMMONS II  
 Once there was a small planet, the fate of which was held 
in common by a number of large and small nation-states. 
Being rational, free, and shrewd, the peoples of these 
nation-states sought to maximize their gains by utilizing 
the resources of the small planet to further each of their 
own particular ends. The people of one particular nation-
state, consisting of 5 percent of the planet's population, 
use 27 percent of the natural resources of the small 
planet. Should they continue this level of use? (Note that 
the original "Global Commons" story is attributed to 

 Discussion Questions II  
    1.    What are some possible arguments for and against 

the country presented in this scenario using a dis-
proportionately high percentage of resources?   

   2.    As a citizen of the country presented in this scenario, 
how would you respond to the demands to reduce, 
share, or conserve resources?   

   3.    If you lived in one of the other countries, what type of 
world redistribution strategy would you support?   

   4.    Is it possible to create a more equitable international 
system? Why or why not?     

 MULTILATERALISM, COOPERATION, 
AND BURDEN SHARING 
 This part of the activity might require some library re-
search. In small groups, assign each member a research 
task. One student should find an international issue 
where nation-states still act unilaterally with minimal co-
operation. A second student should find information 

 THINKING ABOUT GLOBAL POLITICS 

 The Possibilities of Cooperation: The Global Commons Challenge 

Continued

? WHAT’S YOUR WORLDVIEW 

 Both China and India are gaining power 
and influence in global affairs. Both 
countries are members of the G-20, and 
both have strong economies that were not 
devastated by the recent economic crisis. 
These two states are also increasing their 
military spending, including the expansion 
of their naval power. Some experts argue 
that this is only the beginning of a shift of 
global power toward Asia. What do you 
think? Is this a real challenge to other major 
powers or just a rebalancing of the world? 
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have also incorporated data graphics and compel     ling photographs to engage 
students visually. The captions of many of these images include questions for 
further thought—once again con necting the reader back to the core content of 
the course, with an interesting prompt or relevant point.

NEW TO THIS EDITION
We have thoroughly updated this brief edition of Introduction to Global Politics
in light of recent trends and events that are shaping our world, such as the 
 ongoing Arab Spring, the rise of China, and the eurozone crisis. In addition, 
we have revised for more balanced coverage, and we have strengthened our 
focus on active learning. In making these revisions, we have taken into ac-
count the helpful comments from reviewers as well as our own experience 
using the fi rst edition in our classes.

Revision Highlights
•  New Case Studies offer in-depth analysis of topics such as drone 

warfare, cyberterrorism, the roots of poverty in Haiti, and the 
economics of coffee production.

•  Specifi c learning objectives—which fl ow from the larger goals laid 
out in this preface—are now presented in each chapter introduction 
and refl ected in the review questions at the end of the chapter. 

•  New tables show how levels of analysis can be applied. 
•  We have expanded and updated our coverage of regional gover-

nance and nongovernmental actors in Chapter 5.
•  We have expanded and updated our coverage of failed states, 

 confl ict, and the changing nature of war in Chapter 6. 
•  We have added new sections on human rights legislation and 

 enforcement in Chapter 7. 
•  We have threaded mainstream and alternative international re-

lations theories throughout the text more evenly and systemati-
cally, particularly in “Theory in Practice” boxes. 

•  A new feature called “Engaging with the World” appears at the end 
of each chapter, suggesting ways that students can get involved with 
activist organizations. 

•  Figures, tables, and maps have been updated, replaced, or added, re-
fl ecting the most recent data. 

•  We have replaced over half of the photos in the text to coincide with 
 textual updates and keep pace with current events. 

SUPPLEMENTS
Oxford University Press offers instructors and students a comprehensive ancil-
lary package for qualifi ed adopters of Introduction to Global Politics.

        Remote-controlled aircraft like this US Predator can locate 
and destroy targets while the operator sits miles away in 
relative safety. How have Predator attacks on the tribal 
areas of Pakistan near the Afghan border harmed US–
Pakistani relations?  

CASE
STUDY

 6.1 
 Background 
 In the early years of its wars in Afghanistan and Iraq, the 
United States sparsely used its newly emerging un-
manned aerial vehicle (UAV) drone technology. In 2001, 
the US Predator UAV fleet numbered only ten and only did 
reconnaissance. By 2012, however, the United States was 
using drones not just for reconnaissance, but also for pre-
cision  attacks on critical enemy targets. In both Iraq and 
 Afghanistan, the US military has used drones as an exten-
sion of conventional  warfare. The use of drones has been 
successful in two major ways: first, by identifying and kill-
ing enemy combatants, and second, by avoiding deploy-
ment of traditional human forces. Drones perform the 
“Three Ds”: dull jobs, dirty jobs, and dangerous jobs. Pat-
rick Lin (2011) cites the emergence of a “fourth D”: the 
capacity to perform with dispassion. Peter Singer (2012), 
a specialist on twenty-first- century warfare, suggests that 
the use of drones is “ worryingly  seductive” because it cre-
ates a policy view that war can be less costly in terms of 
blood and treasure. 

 The Case 
 Targeted killing of enemy fighters and their leaders ap-
pears to be an official policy of the US government. On 
September 2, 2012, a US-directed drone strike in Yemen 
killed thirteen civilians, including three women and three 
security  officials. The strike occurred in a city known as 
Rada in the Al-Baitha province of Yemen. An estimated 
200  suspected Al-Qaeda members resided there at the 
time of the attack. This was the fourth reported US strike 

that week, among the hundreds that have taken place in 
countries including Yemen, Pakistan, and Afghanistan. In 
the last eight years, CIA-directed drone strikes in the north-
west territories of Pakistan have killed more than 2,400 
people, including 479 civilians, according to the Bureau of 
Investigative Journalism in London (“March of the Robots” 
2012). In 2005, the CIA is said to have used drone strikes in 
Pakistan three times; in 2011, there were seventy-six re-
ported strikes. President Bush’s administration  authorized 
some fifty-two strikes between 2000 and 2008, and the 
Obama administration authorized nearly three  hundred 
strikes between 2008 and 2012. The United States and the 
United Kingdom are currently using these weapons, and 
more than fifty nations are  expected to have or to soon de-
velop similar military  technology, including China and Iran, 
as well as nonstate actors including Hezbollah. 

 Outcome 
 Drones are a particularly potent instrument of combat, pre-
senting a new and geographically unbound use of force. 
Predator drones have a better track record for  accuracy 
than fighter jets. Leaders might believe that drones are 
morally preferable to other weapons of war because they 
enable capable, accurate, surgical strikes that limit civilian 
casualties, and their operators are not put at any risk. In 
2009, then-US Secretary of Defense Leon Panetta stated 
that the use of drones was “the only game in town in terms 
of confronting or trying to disrupt the Al Qaeda leadership.” 
A major concern is that  countries that develop these UAVs 
might be more inclined to launch attacks. Yet proponents 
of drone and other robot technology state that the technol-
ogy protects  soldiers and augments their ability to suc-
ceed while  keeping them safe from the battlefield. 

 For Discussion 
    1.   Any new weapon technology raises moral questions 

in light of the rules of war. Any lethal operations 
inside sovereign countries that are not at war with 
those using drones raises several legal and moral 
questions. Consider the following: The US govern-
ment has implied that all military-age males in a 
drone strike area are legitimate targets. Do you 
agree with that position? Why or why not?  

   2.   Do drones threaten to lower the threshold for lethal 
violence? Explain your position.  

   3.   Is the decision to use drones ethically permissible? 
Is it ethically obligatory? Why or why not?   

 US Drone Warfare: A Robotic 
Revolution in Modern Combat  

   Kiva 
 So you want to do something about the bottom billion? You want to know more 
about those who are struggling in our global community and find ways to help 
them? Get involved with Kiva by becoming a fellow or starting a campus club. 

 Kiva is a nonprofit organization that lends money to help people around the 
world start a business and pull themselves out of poverty. More than 600,000 
Kiva members have loaned more than $240 million to people without access to 
traditional banking systems. More than 98 percent of those who received the 
loans have repaid them! Check out  www.kiva.org . 

Engaging with the 

WORLD

  Table 2.3  Using Levels of Analysis to Explain Why the Cold War Ended 

 Level of Analysis  Explanation 

 Individual  The  belief systems  of significant leaders like President Reagan and General Secretary 
Gorbachev led them to seek cooperation over conflict. 

 National  The  economic system  of the Soviet Union could no longer afford to provide domestic 
services and programs and keep up with the United States in terms of military spending. 
 The US government was constrained by increasing costs of Social Security and medical 
care and sought to reduce military spending. 

 Systemic  The  distribution of power  in the international system was shifting toward the United 
States and away from the USSR. Gorbachev and his reformers within the Soviet 
Union acted to halt this loss of power. 

 Global  The diffusion of ideas (through travel, education, the media, and popular culture) and 
the benefits of capitalism and democracy encouraged citizens to push for reforms. 
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Companion Website at www.oup.com/us/lamy
• For instructors, this site includes the teaching tools described below, 

available for immediate download. Contact your local Oxford University 
Press sales representative for access.

• For students, the companion website includes a number of study tools, 
including learning objectives, key-concept summaries, quizzes and essay 
questions, Web activities, and Web links. 

Instructor’s Resource Manual with Test Item File
• The Instructor’s Resource Manual includes editable PowerPoint-based 

slides, lecture suggestions and activities, discussion questions, video re-
sources, and Web resources. Available on the Instructor’s Resource CD or 
as a download from the Web at www.oup.com/us/lamy.

• The Test Item File includes more than 1,400 test items, including multiple- 
choice, short-answer, and essay questions. Questions are identifi ed as fac-
tual, conceptual, or applied, and correct answers are keyed to the text 
pages where the concepts are presented. 

Computerized Test Bank
Using the test authoring and management tool Diploma, the computerized 
test bank that accompanies this text is designed for both novice and advanced 
users. Diploma enables instructors to create and edit questions, create ran-
domized quizzes and tests with an easy-to-use drag-and-drop tool, publish 
quizzes and tests to online courses, and print quizzes and tests for paper-
based assessments. Available on the Instructor’s Resource CD.

PowerPoint-Based Slides
Each chapter’s slide deck includes a succinct chapter outline and incorporates 
relevant chapter graphics. Available on the Instructor’s Resource CD or as a 
download from the Web.

Instructor’s Resource CD
This resource puts all of your teaching tools in one place. This CD includes 
the Instructor’s Resource Manual with Tests, the Computerized Test Bank, the 
PowerPoint-based slides, and the graphics from the text.

Video
CNN Videos: Offering recent clips on timely topics, this DVD provides up 
to fi fteen fi lms tied to the chapter topics in the text. Each clip is approxi-
mately fi ve to ten minutes in length, offering a great way to launch your 
lectures. Contact your local Oxford University Press sales representative for 
details. 
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Research and Writing Guide
The Student Research and Writing Guide for Political Science provides students 
with the information and tools necessary to conduct research and write a re-
search paper. This brief guide gives students the basics on how to get started 
writing a research paper, explains the parts of a research paper, and presents 
the citation formats found in academic writing. The Student Research and Writ-
ing Guide for Political Science can be packaged for free with a new copy of this 
text or purchased separately. 

E-Book
This text is also available as a CourseSmart E-book (ISBN 978-0-19-999126-6). 
Please contact your Oxford University Press sales representative for details. 

Course Cartridges
To order the Instructor’s Resource CD or course cartridges, please contact your 
Oxford University Press sales representative at (800) 280-0280.

Packaging Options
Adopters of Introduction to Global Politics can package ANY Oxford Univer-
sity Press book with the text for a 20 percent savings off the total package price. 
See our many trade and scholarly offerings at www.oup.com, then contact your 
local Oxford University Press sales representative to request a package ISBN. 

• Introduction to Global Politics: A Reader, edited by John Masker, offers 
the best variety of readings, the best coverage of alternative theories, 
and the  best price. Package it with this text and save your students 
20  percent! Use package ISBN 978-0-19-934297-6 to order.

In addition, the following items can be packaged with the text for FREE: 

• Oxford Pocket World Atlas, Sixth Edition: This full-color atlas is a handy 
reference for international relations and global politics students. Use 
package ISBN 978-0-19-934266-2 to order. 

• Very Short Introduction Series: These very brief texts offer succinct in-
troductions to a variety of topics. Titles include Terrorism by Townshend 
(use package ISBN 978-0-19-934794-0), Globalization, Second Edition, 
by Steger (use package ISBN 978-0-19-934795-7), and Global Warming by 
Maslin (use package ISBN 978-0-19-934793-3), among others.

• Now Playing Video Guide: Through documentaries, feature fi lms, and 
YouTube videos, Now Playing: Learning Global Politics Through Film provides 
video examples of course concepts to demonstrate real-world relevance. 
Each video is accompanied by a brief summary and three to fi ve discus-
sion questions. Now Playing can be packaged for free with every new copy 
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of this text. Qualifi ed adopters will also receive a Netfl ix subscription that 
enables them to show students the fi lms discussed in the book. Use pack-
age ISBN 978-0-19-934265-5 to order.

• The Student Research and Writing Guide for Political Science: This brief 
guide provides students with the information and tools necessary to con-
duct research and write research paper. The guide explains how to get 
started writing a research paper, describes the parts of a research paper, 
and presents the citation formats found in academic writing. Use package 
ISBN 978-0-19-934796-4 to order. 

Please contact your Oxford University Press Sales Representative at (800) 280-
0280 for more information on supplements or packaging options. 
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