
Chapter 3 
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Representation 
Note the following comment (p.?): “Even within the dominant ethnic groups of each 
country the music often chosen by the elite or the state as emblematic of the nation . . . 
does not necessarily reflect the musical preferences and practices of the people.” 
Get students into small groups to discuss the following: 
Are there representative musics in their country? 
If so, what are these musics, and why do students think they are representative? Who 
should choose these representative samples? 
List a couple of significant musical pieces that students would choose from these 
representative musics. 
Compare these pieces with those of other classmates. 
Did students come up with a similar or different list? 
Discuss/debate students’ choices in light of the preceding quote. 
S 
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Activity 3.2 Extension 
Refer to activity 3.2. In addition to a particular lifestyle (clothing, food, living patterns, 
etc.), is there any evidence of a musical style/instrument(s) that can be associated with 
each ethnic minority found in mainland Southeast Asia (Shan, Padaung, Pa-o, etc.)? 
S 
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Activity 3.3 Extension 
Refer to activity 3.3. Form groups of four or five to research and report on activity 3.3 for 
other Southeast Asian countries such as Malaysia, Singapore, Philippines, Brunei, and 
Indonesia. Also have students trace the origins of the migrants in these countries and with 
your participation create a composite migratory map for Southeast Asia. 
AA 
Karen Christmas Carolers 
Note the following comment (p.?): “It was Christmas Eve and they were singing 
Christmas carols” (CD track 19). 
Get students to listen to CD track 19. What are their initial impressions after listening? 
Transcribe the melody after repeated listening and determine the key/chordal 
accompaniment to the carol. Sing the melody on a neutral syllable with the recording, 
keeping a steady beat with finger snaps or clapping. Compare CD track 19 with the way 
Christmas carols are sung/played in students’ contextual surroundings. What are the 
similarities and differences? 
AA 
Khaen 
Get students to tap the beat while listening to CD track 20. Is it easy to keep a steady beat 
throughout the piece? Are there different sections of this piece of music? If so, how were 
students able to differentiate between sections? 
Locate other mouth organs from different parts of the world. Some examples include the 
sheng, the qeej, and the harmonica. Find recordings, pictures, and video links on the 



Internet of these instruments. Research the origins of these instruments. Compare the 
physical shape of these instruments, their sound production, timbre, and repertoire. 
AA 
Lam 
Short questions on the lam klawn: 
Which instrument commonly accompanies the lam klawn? 
How many performers does the lam klawn usually involve? 
Which are the two most important scales used by the khaen for lam klawn music? 
What is the main function of the lam klawn? 
Find several audio/video examples of traditional lam klawn and Thai “country music” 
(Luk Thung) on the Internet. What are the differences in the instrumentation and 
movement that accompany the singers? For more detailed information on the 
development of Luk Thung, refer to the following article written by Amporn Jirattikorn: 
Jirattikorn, A. (2006). Lukthung: Authenticity and modernity in Thai country music. 
Asian Music 37(1): 24–50. 
AA 
The Qeej 
Short questions on the qeej: 
Which ethnic minority claims the qeej as its most important musical instrument? 
Is the qeej an aerophone, a membranophone, or an idiophone? 
How does one differentiate between the qeej and the khaen? 
What is the main function of the qeej? 
 


